The Literacy Spot Award
Detailed Criteria
The examples listed below represent, but are not limited to, the current consensus of Reading Recovery®advocates regarding the criteria for high-quality literacy programs. To be eligible for consideration for this awards program, a school must exhibit an exemplary rating on all items. Schools and districts must also indicate a commitment to the program in subsequent years.
1. An ongoing comprehensive and systematic approach to intervention is in place to address the needs of all students in grades kindergarten through three.
· Literacy development is a primary focus and is strategy-based.
· Summative and formative assessments guide decisions for short and long-term curriculum and instruction.
· Administrators and teachers are involved in ongoing professional development.
· Qualified interventionists with literacy expertise and training serve students based on data.
· Classroom teachers use strategic teaching consistent with early literacy research- based practices.
· Students receive daily direct instruction on specific reading and writing strategies.
· Skills are taught in context, not isolation.
· Reading and writing are integrated into all curricular areas.
· All students are engaged daily in real reading and writing for authentic purposes.
· Students are read to several times a day.
· Students talk about books and authors.
· Scheduling of staff is conducive to cooperative planning and an integrated curriculum.
· Cross-grade-level meetings, grade-level meetings, and faculty meetings are utilized to share ideas and support strategy-based instruction.
· Opportunities are provided for parents to value and promote literacy development.
2. The school provides Reading Recovery service for all at-risk first graders. The school and district demonstrate a commitment to ongoing service for these students in subsequent years.
· There is a Reading Recovery teacher serving four (4) students for every 50 first- grade students for a portion of each day (assuming the school has an average number of at-risk first graders).
· Reading Recovery students receive five consecutive days of Reading Recovery instruction in a week.
· Alternative ranking and teacher judgment are included in the selection of students to be screened with the Observation Survey.
· Reading Recovery is serving the lowest students in first grade based on the
Observation Survey.
· Reading Recovery serves all or most of the lowest-achieving first grade students who need additional support in meeting grade level expectations in reading and writing.
· Reading Recovery students  who  have  successfully  completed  the  program (discontinued) are monitored through the primary grades.
· Other long-term support services are available for those students who do not meet the criteria for discontinuation.
3. Text-based formative assessment requires the continuous use of data to plan and inform instruction.
· A comprehensive, on-going assessment system is utilized to collect and analyze data to inform instruction (data walls, data folders, data rooms, etc.).
· A plan for the model of intervention includes a timeline for service.
· Running records are systematically administered and used as an instructional and assessment tool for first graders.
· The recording of student reading behaviors (e.g., running records) is used as an instructional and formative assessment tool for second and third graders as appropriate.
· Multiple assessment techniques including portfolios, anecdotal records, student- teacher conferences, open-ended questions, teacher observation, and student projects are used.
· Text-based formative assessment data are used to progress monitor the needs of an individual student at various points in his/her sequence of learning.
· Text-based formative assessment data are used to observe and interpret individual strengths and needs.
· Text-based formative assessment data are used to match books with a student’s instructional needs, as well as interest.
· Text-based formative assessment data are used to accelerate individual students through books at their own speed.
· Text-based formative assessment data are used to progress monitor and provide feedback to administrators and/or parents.
· Students are involved in the assessment of their learning.
4. The building leadership supports, promotes and monitors the development and utilization of effective literacy instruction.
· Classroom teachers use strategic teaching consistent with early literacy research.
· Instructional practices reflect effective utilization of the Reading Recovery teacher leader and/or Reading Recovery teacher(s).
· Early literacy emphasis is on acceleration and early intervention.
· Administrators monitor the literacy progress of at-risk students.
· Administrators model the value of reading and writing by actively participating in reading and writing activities.
· A comprehensive professional development plan supports a culture of research- based literacy practice.
· Professional opportunities include conferences, workshops, courses, classroom visitations, and networking opportunities.
· Space is provided for a professional library for teachers and for a variety of literacy resources for students, including multiple copies of leveled text and big books.
5. Provisions are made for teachers and administrators to have time to plan cooperatively, to network with peers, and to participate in professional development activities.
· Time is scheduled for faculty members to develop plans, network, and share ideas.
· Opportunities for professional growth through professional development activities, workshops, and courses are made available to faculty members.
· On-going professional development is provided for a minimum of two years with a majority of faculty on taking, analyzing, and utilizing running records; on strategic literacy teaching; and on effective flexible grouping.
6. A climate of high expectations exists for all students as readers and writers.
· Enthusiasm for learning permeates the school community.
· All students are expected to learn to read and write.  Differences in development are accepted as normal.
· Emphasis is on building on what students know or bring to school.
· Students have ongoing opportunities to learn and be successful.
· Successes are celebrated throughout the school community.
· Teachers and administrators understand the concept that students are taught on their instructional levels.
· Ongoing progress is monitored for each learner enabling teachers to accommodate individual needs.
· The promotion rate is high.
7. A school leadership team meets regularly to discuss, plan, and provide guidance in the implementation of the school’s Read to Succeed Plan.
· The team includes a Reading Recovery teacher, an administrator, a literacy coach (if applicable), classroom teacher representatives, and other instructional faculty members as appropriate.
· The team is part of the student selection process for Reading Recovery.
· The team recommends strategies and resources for at-risk students in grades K-3.
· The team consults with the Reading Recovery teacher leader.
· The team provides support and follow-up on recommendations to assess individual student progress.
8. The school and classrooms reflect a print-rich environment including the prominent display of students’ written work, published books, drawings, and projects.
· Reading, writing, speaking, and listening are active and observable behaviors.
· Materials are easily accessible to students.
· Resources include authentic reading and writing materials.
· A variety of reading and writing resources is available, such as pictionaries or dictionaries, magazines, books, environmental print, student’s newspapers, brochures, pamphlets, big books, signs, posters, bulletin boards, paper, pens, pencils, markers, crayons, listening centers, journals, models of teacher writing, and student publications.
· Class constructed charts and/or anchor charts are displayed in classrooms and reflect recent literacy learning.
· Student work is published, shared, and celebrated.
· Published student work is accessible in classrooms and the media center.
· Student work is displayed in the hallways and classrooms.
· There is evidence that the displays are frequently updated.
· There is evidence that displays include work from students representing all ability levels.
· There is evidence that displays are original and authentic work by students rather than worksheet and/or stencil activities.
· Daily writing and reading of sustained text are evident.
9. The curriculum is integrated and emphasizes concepts and processes.
· Students communicate their ideas orally and in writing throughout the curriculum daily.
· Reading and writing are integrated across the curriculum including the fine arts.
· Teachers
plan
for
integrated
learning
that
is
meaningful,
relevant,
and challenging.
· Units and themes are based on substantive concepts that tie new learning to prior learning.
· Reading, writing, speaking and listening are taught as communication processes.
· Students write in all subject areas.
· Connections are made among all subject areas.
· Phonemic awareness and phonics are taught in the context of meaning as a decoding
strategy along with structure.
10. Students are involved in a number of grouping strategies throughout the day.
· Text-based formative assessment data are used to group students for specific instruction and to monitor their progress.
· Flexible grouping of students for literacy instruction is based on relevant assessment data, learning needs, interests, work habits, learning styles, or the nature of the task.
· Grouping strategies are utilized to include interest groups, cooperative groups, skill groups, peer teaching groups, peer tutoring, and reading buddies.
11. Learning activities  are  meaningful  and  engage  students  actively  in  the learning process.
· Prior knowledge is recognized as an important part of learning.
· Students actively participate in their own learning by interacting with others and receiving support from peers and teachers.
· Students are expected to be on task with meaningful instructional-level activities.
· Literacy centers reflect and support recent literacy learning and provide practice at the independent level.
12. Students are encouraged to use problem-solving processes, make decisions, and accept responsibility for their decisions.
· Students have frequent opportunities for self-selected reading and writing.
· Students learn strategies for solving problems through direct and indirect means.
· Teachers understand the value of taking risks in reading and writing.
· Students are encouraged to take risks in reading and writing.
· Mistakes are viewed as learning opportunities.
· Students realize they are accountable for their decisions.
13. The English language arts program is based on current research and best practices including shared reading, reading aloud, guided reading, independent reading, modeled writing, shared and interactive writing, independent writing, content area writing, and sharing opportunities.
· Teachers and administrators model the difference between the productive use of direct, explicit teaching of skills and strategies in context and the unproductive use of isolated skills activities. Skills and strategies are taught in context.
· Reading and writing tasks are authentic.
· Teachers model and guide use of reading and writing strategies.
· Daily activities for teacher modeling include shared reading, reading aloud, and modeled writing.
· Guided and independent reading and writing activities provide practice in the use of strategies across the curriculum.
14. Classroom libraries, writing supplies,  manipulatives,  and  technology  are easily accessible to students.
· Each class has a variety of books by recognized students’ authors and illustrators. Books are properly displayed.
· Each classroom has a variety of lined and unlined paper, writing tools, and writing references (e.g., pictionaries or dictionaries, thesaurus, charts of high frequency words). A comfortable and inviting place is provided for writing to occur.
· A variety of manipulatives to encourage discovery, inquiry, and creativity are organized, accessible, and age appropriate.
· Each classroom has access to traditional materials as well as current technology. There is evidence that the technology is a natural part of the students’ classroom routine.
15. The media center is the nucleus of the school and the primary information center.
· Media services and programs are designed around active, authentic student learning.
· A variety of resources are provided to promote enthusiasm and enjoyment of reading.
· Students and faculty have physical access to diverse reading materials relevant to students’ culture and experiences, as well as different cultures and experiences.
· Student projects and works are displayed.
· The media specialist collaborates with teachers to create an active, purposeful, and inviting environment.
· The media specialist provides leadership, collaboration, and assistance to teachers to support curriculum through literature.
· The media specialist works with the literacy team to acquire additional needed resources.
16. Student assessment and progress are communicated to stakeholders in a variety of ways.
· Teachers communicate student strengths, needs, and learning styles through parent-teacher conferences, report cards, home visits, notes, phone calls, newsletters, e-mail, group meetings, and workshops.
· Summative data are collected, analyzed and communicated.
· Family literacy is a component when planning for parent involvement.
· Community partners (e.g., businesses, faith-based organizations, public libraries, and service organizations) are involved in the development and support of literacy.
· Volunteers are utilized to enhance literacy.


